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Y OF LINGUISTIC INPUT A TEACHER
ES FOR THE STUDENTS AS
TION IN EVALUATING TEACHERS’
~ COMPETENCE.
By
Hartono

eniable that classroom is one of the major contexts of
g today (Kim, 2006), and even in some cases, it is the
ble for language learners. My survey at SMA Sultan
g revealed that 100% of the students being sampled
y learnt English only at school. Though, there are
~courses in the city, no one takes that course. It is
e the majority of the students at that SMA come from the
v economic level.

condition classroom English teacher is undeniably very
could happen that he / she is the only person from whom
uire input, ask for clarification and obtain reinforcement.
 students may acquire input from many other sources such as
es, songs or news on radios or televisions, but for beginning
h beginners that kind of language is still too difficult to

age classroom, a teacher has at least two functions. The
information that his students should know and learn,
d is providing linguistic inputs for his students who are still

of learning. These two functions should be performed in
not good —while emphasizing on u'ansferring knowledge
:ﬁhat the students understand what he is saying- the teacher
in the students’ native language. On the other hand,
ng on providing linguistic input of the target language,
e target language continuously such as speaking to native
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SLA to take place, there must be (1) some L2 data made
the learner as input, and (2) a set of internal learner

account for how the L2 data are processed.

, not all the language addressed to an 12 learner can
and fosters the process of acquisition. The 1.2 data which
input is the comprehensible one, using Krashen’s term, the
is only slightly above the learner’s current level of
ion; the one of ‘i + 1” in which ‘i’ is the level of the learner

etence. In other words, in order for learning and
take place, the language that an L2 learner is exposed to
be so far enough beyond the learner’s competence as ‘i + 2°.

kind will make learners overwhelmed. In the other side,
learners with input which is totally known will not give
new to the learners, and will make them tend to neglect it.

tainly, discussing or reading about a topic that is totally
own will make the message harder to understand. There is a

, however, in making the input too ‘familiar’. If the
is completely known, it will be of no interest, and the
will probably not attend. (1987: 66)

ore, ‘casual talking’ or ‘free conversation® is not language
r simply being a native speaker of a language does not
qualify someone to be a good language teacher. A good
one who can make input comprehensible to the learner
his or her level of competence in that target language. He
talking at a slower rate and using a clearer articulation to
identify word-boundaries more easily and allows more
; by using high frequency vocabularies, less slang, and
by making syntactic simplification and using shorter

controversial, Krashen’s theory of the role of
e input has held a strong position in this field (Kim,
suggested that even though comprehensibility is not the
cond language acquisition, it is still essential and not just in

177



is done by making modifications and adjustments i
ge the teacher uses. e ki
immaticality and appropriateness of language used in the

n; The language used by teachers is entirely grammatical

here is a high use of repetition.
Repeated use of pattern and routines;
Inviting students’ participation;
Teachers may involve students in
allocation procedure.
Richness of language.
- The language of the teachers is rich and playful.
study of teacher discourse in French as a foreign language
by Guthrie (1987) revealed further conditions for teacher talk
input in the language classroom. The study was based on the
optimal linguistic input consists of the co-occurrence of
itions: “a goal-language sample adjusted to the learner’s
the encoding of a message in that language sample, and the
the learner to the message.
| Power mentioned characteristics of teacher talk which will
for acquisition. They are:
n into sense groups;
ified but not unnatural;
> redundant than ‘ordinary speech’ and words and structures
naturally repeated or ‘re-cycled’ at regular interval;
cen into ‘short paragraph’ segments to encourage or invite
ts to interrupt, comment and ask questions;
ded with typical examples when new vocabulary or structure
xht;
ding opportunities for students to give feedback through
ons — especially open questions’ or ‘two-step question’
d question + follow-up);
t by teachers who use devices to get feedback such as:
cal response, to get parallels to get example from thf: class_;
g a variety of elicitation & explanation techniques, including
context, enactment, illustration;

lesson by using turn
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the investigation. Both teachers didn’t have any objection
/CTe even very supportive, (though, it was very clear that in
temfhet Was more stressful than the teacher of Grade X,
‘the National Exam her students were going to have).

. 2N

investiggtion, there were 2 kinds of data. The first data
ed by q}lesuqnnaires and the second data were notes from the

Questhnnmres were designed to obtain students’ perception
quah!:y.qf input they received from their teachers on the issues
ensibility, interest and relevance, on the methods / ways of
as the slowing down of talk, repetition, the use of
the language use and so on. Data from observation were mostly
d with the features of the teacher talk.

and Discussion
nts’ Perception on the Quality of Input
ning the students’ perception on the English subject, 58%
ondents of the study mentioned that English was a difficult
/o mentioned that it was normal. Only 3% mentioned that the
was easy. On the question where they study English, all of them
d that they studied it only at school.
the issue of comprehensibility with the statement “In general,
nprehend what my teacher means when she speaks in English”
e respondents from grade X chose Strongly Agree, 53% of them
e Agree, 32% was undecided, and the rest 9% chose Don’t Agree.
cent of the respondents from grade XII chose Strongly Agree,
46% were Undecided and the rest 3% Don’t Agree.
ugh, the students who comprehended their teacher’s language
than 50%, the number of them who were undecided both in
Grade XII was still very high. It was an indication that there
ill many students who couldn’t understand the English being used
teacher. The indication was supported with the finding on the
t: “There are many English words / phrases my teacher uses I
ite understand”. For that statement, a big number of the
s of Grade X (65%) mentioned Agree; which may mean that
ity of them got problems with vocabularies. In Grade XII, the
of the respondents (58%) chose Undecided (which may be
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”  the findings are presented on Table 1. |
R deats from both classes agreod with the o
res,  Hosaown of speech rate,the use of repetition and the
‘ HWWWEMMMMM’
Mot very sure. This was indicated by the high
ntage of Undecided (ss%i;agmAeXandW/oaGmdexm.
le 1

‘ ion on thy ? i i
: e Teacher’s Methods to Aid Comprehension

&%) | ) | ) | % | )
20 56 15 9 0
26 53 18 3 0
3 50 12 35 0
9 29 53 9 0
SA A U D SD
) | B | B | B | %
0 46 30 12 12
18 73 9 0 0
9 64 21 3 3
0 42 46 12 0

SA : “Strongly Agree” D : “Disagree”

4 : “Agree” SD : “Agree”

N : “Undecided”

~ Relating to the use of Indonesia translation with statement: “ My
English followed by its translation in Bahasa Indonesia,”
- Respondents in Grade X said Strongly Agree, and 32% said
e in Grade XII, 57% of the Respondents said Agree, 15%
y Agree, and 25% Undecided .

e findings show that making translation in the students’ native
is a common practice of English language teacher. It is because
want to assure that the information / messages they want to
be understood clearly. It is, of course, not wrong, but as
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d important finding was there was no clear i
/ Whentalkmg in English, both teachers alwaysm
n translation just after the English version, such as:
OK,’ralge your hand. Angkat tangan,

ht s dlscuss together. Mari kita bahas bersama-sama.
;t}md'ls no slowing down of speech rate. Though the
s mentioned on the questionnaires that their teachers slowed
- speech rate when talking in English, the observation showed

not very significant. There were no clear signs that the
liberately slowed down their speech rate.

sion .and Recommendation
] 1S10NS
rom the discussion above, there are some conclusions which
~ For the students of SMA Sultan Agung 3, teacher talks could
be very important in shaping the students language since the

majority of them didn’t go to any other language classes /
courses in which they may listen and talk in English. The
majority of them only studied English at school.
The input provided by the teachers in the classrooms being
studied had been good enough, however, the input needs to be
better adjusted and modified to suit the students’ level of
- The input provided had satisfied the features of good input as
~ comprehensible, interesting / relevant, and is given in a
- sufficient quantity.
The target language use during instruction in the classroom
- Translating English utterances into the Indonesian just after
~ the English utterances were produced is a common practice,
~ though, this is not good for language learning.

mendations

are recommendations that I can put forward:

To be able to provide input in a language classro(_)m, teachers
should use more target language during  instruction, because
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