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ROLE-PLAY AND SHOW -AND-TELL
IN GRADE 5 STUDENTS’ SPEAKING LEARNING

Choiril Anwar
STPI Bina Insan Mulia Yogyakarta
chair_real@yahoo.com

Abstract

This research aimed to investigate (1) the effecidss of role-play and show-and-tell, and (2) which
one was more effective between role-play and shodvtell in grade 5 students’ speaking learningwvdis an
experimental study by randomized pretest-posttasiral group design. The data were collected bygratest of
an observation. The instrument of the researchakgervation sheets completed by speaking rubritilosrt
scale. The data were analyzed by using one-way AN@Mlowed by the Scheffe test. The results of the
research showed that: (1) role-play and show-alhdsere effective in grade 5 students’ speakingnes
indicated by p < 0.05 and; (2) role-play was mdfeative than show-and-tell indicated by p < 0.05.

Keywords: Speaking, Role-play, Show-and-tell

Introduction

Learning English is definitely urgent nowadays. Estgis important since it is a well known
language and has frequently been referred to dslmlganguage. It is the most commonly used
language among foreign language speakers. Furtherniglays an important role in all aspects of
society. It is the international language of dipsmy, banking, computing, medicine, business,
science, technology, aviation and many other bresméh today's society. Therefore, learning and
mastering it give lots of advantages to the learner

In Indonesia, English is taught to students at atnadl levels of education. At kindergarten
and primary schools, students get English langw@ega local content or an extracuricular. At high
schools, even at university, English language ésrapulsory material to be learned by the students.
The result, however, is still considered quite tis&actory.

There are some reasons why the English teaching matvproduced good outputs. One of the
reason is that the purpose of language learnirfgrdaas not been to enable students to apply Bnglis
in their real communication orally. It can be sé@m the speaking skills of many Indonesian stuslent
at any level of education, moreover in elementatyosls. Most of elementary school students still
find it hard even in producing simple short expi@ss such as those which are used in asking and
giving direction, asking for and giving informatiomvitation, describing something and many other
short functional usages.

English, as other languages in the world, is algtfak communication. It means that it is
surely something to do with how someone utters wondspoken expressions. At the same time,
globalization urges people to be able to interath foreigners. So it is a must for someone living
this era to have a good speaking skill so thatrhghe can interact with others even foreigners more
confidently. This idea therefore can come truénd tearning of speaking skills begins from primary
schools.

The problem found by the researcher in reality Ws so many students of elementary
schools in Yogyakarta, as they were in SD Budi BMdua Yogyakarta, could not speak English well.
Most of them were not confident enough for pranticspeaking. They were not quite brave for
making mistakes when they were asked to speak a@p awbit in the classroom. Actually some of
them were confident but not good in pronunciatind E&ck vocabularies.

In short, it can be said that most of studentdarhentary school have minimum motivation to
speak English because the English materials thepsdhave not been taught in pleasant and
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interesting ways. Therefore, there must be effedchniques to motivate elementary school students
to first love English better, to be more confidand, more significantly, to be able to speak Ehglis
well. It means that with these techniques, theesttglhopefully can speak in a better pronunciation
with rich vocabulary and more fluently than before.

Thus in this study, the researcher observes basatme supported theories, pre-survey, and
the researcher’s experiment when teaching Enghlighementary schools that role-play and show-and-
tell are both adequately effective techniques ia $ipeaking skills learning of elementary school
students. In other words, these techniques caacagtudents to speak a lot.

There are several reasons why the researcheryficladise role-play and show-and-tell as the
techniques to investigate in the speaking skilisrieng of grade 5 students of SD Budi Mulia Dua
Yogyakarta. Role-play, beside it is fun and exgitils one of communicative techniques which
developes fluency and pronunciation in languagedestts, which promotes interaction in the
classroom, and which increases student’s motivdtiadousse, 2000: 7).

Whereas show-and-tell can provide an opportunity lEarners to seek and construct
meaningful communication as they make sense of theild and represents their learning through
spoken language. Furthermore, it provides oppdstuiai develop expressive language as children
learn to create and construct language (Dailey719223). In addition to that, role-play and shovd-an
tell factually have not ben taught in many charingbe speaking skills learning of grade 5 studeiits
SD Budi Mulia Dua Yogyakarta.

The researcher then finally focused on investigatire effectiveness of using role-play and
show-and-tell in the speaking skills learning cddg 5 students of SD Budi Mulia Dua Yogyakarta.

This study is formulated into two questions asdab: (1) Is the use of role-play and show-
and-tell effective in the speaking skills learnimfggrade 5 students? (2) Which one is more effectiv
role-play or show-and-tell in the speaking skidlaining of grade 5 students?

This study is therefore aimed to find out the dffemess of using role-play and show-and-tell
andwhich one is more effective between role-play amohsand-tell in the speaking skills learning of
grade 5 students of SD Budi Mulia Dua Yogyakarta.

This study eventually is expected to be benefitdalthe following partiesFor Students,
teachers schools, and some researchers.

There are some important theories regarding with tbsearch described to strengthen the
understanding or knowledge of topic being studied.

Brown and Yule (Nunan, 2005: 26) stated that spoleergyuage consists of short, often
fragmentary utterances, in a range of pronunciatidrnere is often a great deal of repetition and
overlap between one speaker and another, and spdake to use non-specific referendéthereas
Nunan (Brown, 2001: 251) claimed that speakingiskibnsist of monologue and dialogue speaking
skills. Monologue speaking skills are speakinglskif one-way communication such as news host.
Dialogue speaking skill here is a two-way commutice such as interview. The monologue is
divided into planned monologue and unplanned om&peous monologue while the dialogue is
divided into interpersonal and transactional. Inéesonal dialogue is aimed to gain social relatigns
while transactional dialogue is aimed to expressingessage atau factual information. Interpersonal
and transactional dialogue consist of two categpnamely familiar and unfamiliar dialogue.

According to Harmer (2003: 271-276), there are agxivities in the learning of speaking
skills. They are acting from a script, communicatgames, discussion, prepared talks, questionnaires
and simulation and role-play.
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In assessing language skills, Brown (2004: 142-1#8) divided the assessment into two
divisions, those are microskill and macroskill asseent. Microskill assessment is something to do
with small parts of language such as phoneme, neonph words, collocation, and phrase units.
Whereas macroskill assessment is something to tohigger elements such as fluency, discourse,
function, style, cohesion, nonverbal communicatiang chosen strategy. Moreover, microskill and
macroskill assessment of speaking have their offardnt objectives based on their features. While
to assess speaking skills, Brown (2004: 172-178)ded into six categories, namely grammar,
vocabulary, comprehension, fluency, pronunciateorg assignment.

The teaching of elementary school students is ws@mhething to do with teaching young
learners. Young learners or children | mean in faiper are those between five and twelve years of
age. So in teaching them, teacher must understaeglyd the characteristic of young learners
generally.

When teachers know and understand well their ydaagers’ characteristics, they at least
will know what to do best regarding to the teachaigspeaking in the classroom. Furthermore, in
teaching English to young learners, a teacher mwssider some principles (Ellis & Brewster, 2002:
40) as summarized that below.

First, children are excellent observers and have a alaability to grasp meaning in their L1
from a variety of sources. Teachers can help theaw @n this skill in the L2 by ensuring language
use is contextualized and has visual support whatpussible. Second children learning their L1
often repeat words and phrases to themselves gr eodbecome completely comfortable with their
sounds and meaning. Incorporating repetition, eafhgavith variety, is important but teachers must
be guided by the children’s reactions to know wkanugh is enoughrhird, children are skilled at
guessing and predicting and teachers can usefidly dn these skills and the other thought processes
outlined as part of ‘learning to learrFourth, children like to talk, even if they don’t know much
language, often with only two or three words pley kntonation patterns. Teachers should try to
provide opportunities for meaningful communicatamtivities whatever possiblEifth, when learning
their L1 children seem to be good risk-takers axpeementers. Their willingness to ‘have a go’
should be encouraged and should not be dampeneaduco by constant correction or an overly strict
atmosphere.

Paul (2003: 170&173) added two principles consideby those who teach English to
children particularly in Asia. The priciples werairhanistic and constructivist approaches. In a
humanistic approach, effective learning takes plalesen children are fully involved in the process of
learning as “whole” individual people, making redloices, learning in meaningful contexts and in
anxiety-free environment. Whereas constructiviprapches focus on the child as an individual trying
to make sense of the world in which she finds helBg nature, a child is an active learner.

Part of the magic of teaching your learner a fordmnguage is their unspoken assumption
that the foreign language is just another way afressing what they want to express, but there are
limitations because of their lack of actual langaia@hildren will also often naturally insert their
native language when it is hard for them to fin@ thords in English. What is important with
beginners is finding the balance between providiamguage through controlled and guided activities
and at the same time letting them enjoy naturél Eeéacher can ask students to have little oppitytun
to practice speaking English outside the classranthso need lots of practices when they are irsclas
In this stage, the teacher should correct at orscee@ing pupils making mistakes working with
controlled and guided activities.

To figure out the role of role-play in teaching aledrning speaking, it is better to know
deeper about the definitions of role-play and slamd-tell in the speaking skills learning.

Role-play is an activity in which people act a attan. It is used especially in training people
to develop communication skills or in treating nadiyt ill people (Hornby, 1995: 1018). Whereas
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Ladousse (2000: 5) stated that when students ,rdiey play apart (either their own or somebody
else’s) in a specific situation. ‘Play’ means thia role is taken on in a safe environment in which
students are as inventive and playful as possible.

Role-play is not only making students active bigoalmaginative and critical. Role-play
stimulates real life situations and practical settiin role-play, students can bring items to tlas<to
make a practical setting. For example, if a stuikeptaying a role as an announcer, she bringsipt sc
to read as an announcer. So, it is appropriategaale-play in improving student’s speaking skill.

Based on the whole theories above, the writer tadsd the effective solution to increase the
speaking mastery of the fifth grade students by leynpg role-play as a technique of teaching
speaking, which is the subject the research.

Whereas show-and-tell (Walter, 2008) means “a dchativity for young children in which a
child brings an object into the class and talkghother children about it.” Whereas Random House
Kernerman Webster's College Dictionary (2010) stdket show-and-tell is (1) a classroom activity
for young children in which each child producesadnject and talks about it, or (2) any informative
presentation or demonstration.

Raines & Canady (1990 in Dailey, 1997: 223) stateat show-and-tell can provide an
opportunity for learners to seek and construct nmgdul communication as they make sense of their
world and represent their learning through spolkemgliage. Whereas Goodman (1986 in Dailey,
1997: 223) claimed that show-and-tell provides ppostunity through which language is made easy.
Language focuses on the meaningful whole while ewepimg the learner to use language in
meaningful contexts that are an outgrowth of timglege learning used in the home.

From all definitions mentioned above, it can beéestdahat show-and-tell is an activity done by
young children in which they bring an object basadhe topic of the learning into the class ankl tal
to the other children to about. It also means afigrmative or public presentation or demonstration
meaning that they show something and want othekada about it. In addition to that, show-and-tell
has several advantages included it provides anrappty to develope meaningful and expressive
language since children used to learn for creaimg) constructing meaning. Those definitions, after
all, are in line with the research.

In doing this study, the researcher hypothesizat(tt) the use of role-play and show-and-tell
is effective in the speaking skills learning of dga5 students and role-play is more effective than
show-and-tell in the speaking skills learning cddg 5 students.

Research Method

This is a quantitative research with a method gfeeimental design, that is randomized
pretest-posttest control group design (Campbellt&n®y, 1966: 13). In this design, according to
Fraenkel & Wallen (2008: 268), two groups of suljeare used, with both groups being measured or
observed twice. The first measurement serves agibiest, the second as the posttest. Random
assignment is used to form the groups. Randomrassigt is the process of assigning individuals at
random to groups or to different groups (Cresvizéi8: 300).

In this research, the researcher uses role-plgy $dow-and-tell technique ¢X and lecturing
or conventional technique gX as the independent variable. Whereas the dependeiable is
speaking skills (Y). Role-play and show-and-telthtieiques are those of the experimental groups
while lecturing technique is the control group. Sdbree groups are determined randomly by the
researcher. Randomization is a procedure with wtockeduce the amount of systematic error that
might result from biases in the assignment of sbjéo group besides providing better control of
variables that could affect internal validity ($&lf & Shohamy, 1989: 143).
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Those two different groups (experimental and cdmgroup) then are examined by pretest and
posttest to know the condition whether there isfferént effectiveness of using role-play and show-
and-tell in the speaking skills learning of gradesttidents of SD Budi Mulia Dua Yogyakarta.
Moreover, this is also to find out which one is meffective between role-play and show-and-tell in
improving the grade 5 students’ speaking skills.

In the time between the pretest and posttest, doa¢ments are given to the experimental
groups, while there is no treatment using thosevoftechniques for the control group. The research
design can be seen in the table 1 below:

Table 1. The Randomized Pretest-Posttest ContimliisDesign

Experimental Group 1 RE1 Q X; O,

Experimental Group 2 R E2:X, O,

Control Group R C 5s06- G
(Source: Campbell & Stanley, 1966: 13)

Notes

R :sample is chosen randomly

E; :Experimental group 1

E, : Experimental group 2

C : Control group

X1 : The treatment by using role-play
X, : The treatment by using show-and-tell
O; : Pretest for experimental group 1
O, : Posttest for experimental group 1
O; : Pretest for experimental group 2
O, : Posttest for experimental group 2
Os : Pretest for control group

O : Posttest for control group

The experimental design above describes that #verthree sample groups: two groups as the
experimental groups and one group as the contoeipgrExperimental group and control group have a
pretest of speaking skills, then they are examinéihd out the difference among them to acquiee th
condition like in the beginning. In the final tre@nt, the researcher will see the difference betwee
the pretest and posttest of experimental groupstlamdiifference between the pretest and posttest of
control group. And then the posttest result of expental groups are compared with the posttest of
control group by using Scheffe to find out whicheois more effective technique between
experimental group 1 and experimental group 2 ésiteaking skills of grade 5 students.

Whereas in the process of research, the reseaobsrsgveral steps included as follows: (1)
Pre-survey and asking permission to schools inirtpalith the research, (2) developing learning
strategies while considering the syllabus and #®sdn plan with the English teachers in the
experimental groups, (3) making the research inwnt, (4) validating the instrument by inviting an
expert to give judgments (expert judgment), (5nddry-out for the instrument, (6) doing prete3), (
doing experiment/treatments, (8) doing posttegta(tilyzing the data, (10) reporting the resultsl a
(11) making conclusions and suggestions.

Place and Time of the Research

This research was done in SD Budi Mulia Dua Setiffegyakarta. The reason why chosing
this school was that role-play and show-and-teleh@ot been used in many chances intensively in the
teaching and learning process especially in th@gae of improving the grade 5 students’ English
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speaking skills. In addition to that, students & Budi Mulia Seturan Yogyakarta, even the fifth
graders, tent to be more active in the learninggse than other students of elementary schoolselTho
reasons were also the factors to apply these tgebsiin their speaking skills learning.

The researcher had done a pre-survey for two mantAsigust — September 2012 while the
research itself had been done for 3 months in Apdiine 2013 or in the second semester of academic
year 2012-2013.

Population and Sample of the Research

The population of the study was all grade 5 stuglehSD Budi Mulia Dua Yogyakarta. They
are 187 students in total. As the information tBati Mulia Dua Foundation had three locations of
elementary school. They are SD Budi Mulia Dua Setufll6 students), SD Budi Mulia Dua
Pandeansari (28 students), and SD Budi Mulia Dulae(43 students).

The experimental group and control group samplese wietermined randomly. Such a
randomization was to avoid the researcher’s sukbjgct

The research samples were 26 students of gradenanigkabau, 26 students of grade 5
Sriwijaya (as the experimental groups), 27 studehtgade 5 Cirebon (as the control group), and 30
students of grade 5 Demak as the group to try latinstrument. So, the samples were then 120
students in total. They were all from SD Budi MuDaa Seturan.

Variables of the Research

The variable in this research is related to thatifleation of variable and the definition of
variable operational.

In this research, the independent variables aeepialy technique, show-and-tell technique,
and lecturing technique. While the dependent vigigbgrade 5 students’ speaking skills.

To avoid various assumptions on the terms of tseakeh variables, the researcher then tries
to explain each variable operationally as follows:

Role-play is a kind of technique to improve studepeaking skills by showing dialogues,
attitudes from character determined to create in@gn which is able to describe a certain event.
Show-and-tell is the technique to improve spealshills by showing things students like to other
students and the teacher. Lecturing is teachehiniquae in delivering the material by explaining
concepts, principles, and facts to the studentsaissroom. In the end, there is a session of asiadg
answering questions from the teacher. Speakinds dkélre are students’ competences in delivering
their thoughts and opinions orally.

The Technique and Instruments of Data Collection

The data of students’ speaking skills in the redeavere collected by observation, namely
observing the students’ speaking performance wiikdegl sheet of observation and scoring sheet of
students’ speaking performance.

The scoring sheet of speaking performance in #égarch was used to know the students
speaking skill of SD Budi Mulia Dua Seturan Yogyedkaafter they were treated. Performance scoring
was made twice, those were before and after théntent.
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Observation sheet was used for keeping an eyeeonldéissroom situation in the learning and
teaching process, both on the learning by role-fdakinique and show-and-tell technique.

The Instruments of Collecting Data

The data were taken by doing observation complet@d the rubric of scoring sheet
instrument concerning with the students’ speakiadgsmance on 4-1 Likert scale. The instrument on
the blueprint of scoring speaking skills basedhmndral proficiency categories by Brown (2004: 172-
173) was adapted, implemented, and summarizeaitatiie below.

Table 2. The Summary of Blueprint of Scoring Spegkskills Performance

No Basic Competence Indicator Assessed Aspects  Score
Speaking Enghsth Wlthbaiaproprlate and Vocabulary 1-4
Speaking English correct vocabulary
1 correctly and Speaking English with good pronunciation Pronuriciat 1-4
appropriately
Speaking English fluently Fluency 1-4

Notes of the Score:

a. Vocabulary
1 : Speaking English with no correct and appropnetcabulary
2 : Speaking English without quite correct and appate vocabulary
3 : Speaking English with correct vocabulary evesugh it has not been appropriate yet with theasiin
and condition
4: Speaking English with correct vocabulary andéoordance with the situation and condition
b. Pronunciation
1 : Errors in pronunciation are frequent
2 : Accent is intelligible though often quite fault
3 : Errors never interfere with understanding aaély disturb the native speaker
4 : Errors in pronunciation are quite rare
c. Fluency
: The utterance is not fluent, not clear andigsms the meaning
: The utterance is not very fluent, not very claad it effects the meaning
: The utterance is not too fluent and sometini#sises Bahasa accent
: Able to speak fluently and clearly almost liketive speakers

A WN P

Validity of the Instruments

In this study, the researcher used content validitwhich the validity of the instrument was
determined or judged by an expert of language daucas the validator. And the validator of the
instrument, in this case, was Drs. Suhaini Muham®aléh, M.A., an English lecturer of Yogyakarta
State University.

Reliability of the Instruments

A good instrument must be reliable, that is to slagt the instrument used to measure
something frequently produces the same data (dengjs This research used inter-rater reliability.
After that the result of the inter-rater reliabjilitvas then examined byearson Product Moment
correlation technique to find out the correlatiaygrbe between the rater (scorer) 1 and the rafar 2,
this case was the observer (researcher) and thkskngacher of grade 5 Demak, Emi Prihastuti,
S.Pd. If the result of both raters showed a sigaift correlation, it could be concluded that battens
have similar understanding to the instruments udte instruments were examinably reliable, they
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could be then used by the researcher for collectiegdata or doing experiment. It was supported by
the table of correlation coefficient as follows.

Table 3. Table of Correlation Coefficient

Interval of Coefficient Level of Correlation
0.00 — 0.199 Very low/Slight
0.20 - 0.399 Low
0.40 — 0.599 Moderate
0.60 —0.799 High
0.80 — 1.000 Very High

(Source: Guilford, 1956: 145)

The summary of counting the instrument reliabiityghown on the table 4 as follows.
Table 4. The Result Summary of Instrument Religbiliest

Correlation Coefficient of

Rater 1 and Rater 2 Level of Correlation

Assessed Aspects

Fluency 0.920 Very High
Vocabulary 0.846 Very High

Pronunciation 0.843 Very High
Total 0.923 Very High

Table 4 noted that all scores of Pearson correlatiere higher than significance level at 0.01.
Correlation of scoring of fluency by rater 1 anter&2 was 0.920, of vocabulary was at 0.846, and of
pronunciation was at 0.923 meaning that there wasyahigh and significant correlation between the
scoring of rater 1 and the scoring of rater 2 afheall aspects. Therefore, the instrument can bd us
for collecting data.

The Technique of Analyzing Data

The technique of analyzing data used in this refeams inferential statistic technique, that
was one way analysis of variance (one way ANOVA)e@ay ANOVA test is used to examine the
differences in more than two groups (Seliger & Simof, 1989: 232). If the F value of ANOVA test is
significant, it will be followed by doing Scheffeedt on SPSS 17.00 for windows program to
investigate how significant the difference of effeeness among those three techniques namely role-
play, show-and-tell, and lecturing. Before analyzéek data must fulfil some conditions included
randomized sample, normalized distribution of tlead and having homogeneity of the sample
variance. In short, as the requirement of ANOV /A thsearcher must do pretest statistically included
normality and homogeneity test.

Normality

Normality test is done by usingolmogrov Smirnowscale in the level of significance at 0.05
helped by SPSS 17.00 for windows program. If tisé tesult is normal, the statistic accounting resul
can be generalized at the research population.nbhmality test is done to the pretest and posttest
data in experimental and control groups. To exarttieenormality of data, the researcher can see the
score ofp. If p > 0.05, it means that the data distribute normallye result of asumption test of
normality which is done to pretest and postteshatexperimental and control groups shows pivat
0.05 so that all data in this research distribatenally.
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Homogeneity

To know whether the variance score of populatiorsimilar or not, the researcher does
homogeneity test by checking Levene StatisticsR8S 17.00 for windows program. In this case, the
researcher examines the variances homogeneity basasl follows: (1) if the probability5{g) score
is < 0.05 meaning that the variances are not hormemes, and (2) if the probabilitgig) score is >
0.05 meaning that the variances are homogeneous.

The hypothesis proposed to examine the homogeihitgriance is as follows:
Ho : Variance of variable is homogeneous
Ha : Variance of variable is heterogeneous
H, will be accepted isig> 0.05.

Research Findings and Discussion

The test of normality and homogeneity assumpt®tha requirements for analysis had been
fulfilled. It indicated that the researcher themldoanalyze the variances by using one-way ANOVA.
The posttest result of two experimental groupsamdrol group with ANOVA was as the following.

Table 5. The Output of ANOVA

Sum of

Squares df Mean Square F Sig.
Between Groups 5068.137 2 2534.068 12.811 .000
Within Groups 15033.205 76 197.805
Total 20101.342 78

In the table 5, it shows that the F score was 12viith Sig. (p )< 0.05 (0.00 < 0.05), meaning
significant. From that of score (0.00 < 0.05),ande concluded that there was significant diffeeen
of effectiveness among the learning using technigueole-play, show-and-tell, and lecturing in
learning the speaking skills of the grade 5 stuslehSD Budi Mulia Dua Yogyakarta.

After that, because the result of ANOVA test stasighificant, then the Scheffe test was
done. The summary of Scheffe test was shown a®libeiing in table 6.

Table 6. The Summary of Scheffe Test

95% Confidence Interval

(I) Technique (J) Technique Mean Difference (I-J) Std. Error Sig. Lower Bound Upper Bound
Expl Expt2 9.76923 3.90074 .049 .0299 19.5086
Control 19.55983 3.86446 .000 9.9111 29.2086
Exp2 Expl -9.76923 3.90074 .049 -19.5086 -.0299
Control 9.79060 3.86446 .046 1419 19.4393
Control Expl -19.55983 3.86446 .000 -29.2086 -9.9111
Exp2 -9.79060 3.86446 .046 -19.4393 -.1419

*. The mean difference is significant at the 0.6%l.

Based on the table of One-Way ANOVA and the sumna@r$cheffe test result to role-play
technique and show-and-tell technique, it was fotinad the probability score @ig. (2 tailed) was
0.049 < 0.05. So it can be concluded then thatetlweas significant difference of effectiveness
between the use of role-play technique and showtglhdechnique, meaning that using role-play
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technique was more effective than the use of shmvtell technique in the learning of grade 5
students’ speaking skills.

Based on the table of One-Way ANOVA and Scheffé nesult between role-play technique
and lecturing technique, it was found that the phility score was 0.000, lower than the signifianc
level at 0.05. Becaussig. 0.049 < 0.05, so it could be concluded then thatethwas significant
difference of effectiveness between the use of-ptdg technique and lecturing or conventional
technique, meaning that using role-play techniqas wore effective than the use of conventional
technique in the learning of grade 5 students’ kipgaskills.

Whereas based on the table of One-Way ANOVA ancefiehest result between show-and-
tell technique and conventional technique, it wagnfl that the probability score was 0.046, lower
than the significance level at 0.05. Because S@y058, so it could be concluded then that there was
significant difference of effectiveness between tise of show-and-tell technique and conventional
technique, meaning that using show-and-tell teakmigqvas more effective than the use of
conventional technique in the learning of gradéuients’ speaking skills.

As a whole, based on the output of Schédig, it could be stated that the learning by using
role-play technique was the most effective amoragéehthree techniques in the learning of grade 5
students’ speaking skills. Show-and-tell was thg&t riechnique and the conventional or lecturing
technique was the last one.

Conclusions

Based on the data analysis and the discussioreiprivious chapter, it can be concluded as
follows:

First, the use of role-play and show-and-tell are effecin the speaking skills learning of
grade 5 students of SD Budi Mulia Dua Yogyakartas@&l on the data analysis, it can be proved that
the learning by using role-play and show-and-eghnique is effective in the speaking skills leagni
of grade 5 students of SD Budi Mulia Dua Yogyakalttés shown by the output score of independent
samples test at 0.05 alpha level in which it ishkigthan the significance scor8ig.) or p < 0.05
meaning that there has been significant differeriaffectiveness after the treatments. In otherdsor
the use of role-play and show-and-tell techniqué¢hm learning can improve the score of students’
speaking skills.

Second role-play technique is more effective than sha-gell in the speaking skills
learning of grade 5 students of SD Budi Mulia Duzgyakarta. The Scheffe test shows that the score
of probability is lower than the significance lewl0.05 with F = 12.811, meaning that the techmiqu
of role-play is more effective than show-and-telthnique in the speaking skills learning of grade 5
students of SD Budi Mulia Dua Yogyakarta.
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